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Implications for Practice

What would you do if you were concerned that too many of your female stu-
dents were limiting their opportunities for life after high school? Explain.

Let Them Eat Cake!

Streamers and balloons hung from the empty library shelves at Terry Fox Ju-
nior High School. Snacks and a punch bowl sat on one of the long tables in the
middle of the room. It was a day that Brina Notabendi had been dreading for
months. She looked around the barren library and revelled in the last few min-
utes of calm before the doors crashed open and a sea of students, parents, and
staff poured into the room. Well-wishers queued up to pat her on the back, while
others buzzed around the food and drink.

Eventually, the principal, Lynnette Hoggett-Horst, stood up on a wooden
chair and then, placing her forefinger dramatically to her lips, exhaled a loud
“shhhh.” Barely suppressing a giggle, she chirped, “I don’t suppose we’ll hear
much of that in this room anymore, Sorry Brina.” She “steepled” her hands and
made an exaggerated bow in the librarian’s direction. A smattering of chuckles
came from the crowd.

“T just wanted to thank everyone for coming for Ms Notabendi’s last day. As
you are all painfully aware, although I fought like a trooper, I couldn’t very well
get special dispefisation for our school when all the other school libraries in the
district were being closed as well.”

She motioned for Brina to come over. The librarian’s immediate reaction was

to hold her ground, but she knew she had no choice but to make her way over to
her principal’s side.

“You know, Breen,” said Lynnette, putting her arm around the librarian’s
shoulders with sudden and unaccustomed familiarity, “you've had a good run at
this school. You must have seen many changes in your day.”

At this point, Brina decided to use the principal’s unwitting opening to share
her opinions before she left. She cleared her throat and began, “Actually,
alot of changes. For example,
catalogue on a computer . .

“Ah, yes, a foreshadowing of the future.” interrupted the principal.

Undeterred, Brina carried on. “Yes, and undoubtedly, some changes have
been good. But some were pretty short-lived, weren’t they? Shall I share a few?”
Her eyes glinted as the grinning crowd encouraged her to proceed.

“I remember when Mrs Hoggett-Horst decided to rename the library with
the Orwellian title of ‘Learning Commons Area.’ Then she shipped in a number
of computer banks and couches. I guess the students weren't relaxing enough!”
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“One of my better reforms that brought students back to an otherwise dead
and unused space,” came the principal’s unrepentant retort.

“And do you remember when there wasn't room for everything you ordered,
Lynnette?” Brina needled, unabashedly using the principal’s first name.

“Now that's a little foggy.”
“First, you wanted us to remove all the non-fiction books. When I balked,

you suggested that I liquidate all publications before 2001—as if they had an ex-
piry date!” Brina chortled. “Remember that books aren’t like hairdos!” she added
pointedly, gesturing to Lynnette’s closely cropped head and receiving a few guf-
faws for her audacity.

Brina’s face turned serious as she continued, “Unfortunately, the biggest change
that I've seen in my career is still ongoing. I remember when the government’s
new Digital Education Renewal Training program was introduced—DERT ag we
librarians jokingly referred to it, because it essentially used technology funding as
an excuse to bury libraries—slashing resources and terminating personnel. I guess
the last laugh was on us; we never thought it would succeed in convincing our
board and certain principals,” she glanced sideways, “that laptops could and should
replace libraries or that librarians’ work hours should disappear or that the board
would start replacing retiring librarians with information technologists.”

“Now, Breen,” said Lynnette soothingly, “the schools need those people to
manage the new workstations.”

“Yes, and let’s not forget they were hired at much lower salaries. These people
have no expertise beyond computer troubleshooting, and yet if you look around
the province, you will see that over the half the school libraries are now being
managed by technologists rather than trained librarians,” she retorted.

Switching gears, Brina went on, “Then there was the time you referred to trips
to the library as ‘lost instructional time.” We couldn’t believe it! We thought you'd
lock the washrooms next!” The room shook with laughter.

Lynnette chuckled through clenched teeth, “What a memory! I guess librar-
ians are like elephants, white or otherwise. You just can’t fight progress! And
remember, as the board says, libraries aren’t really closing—they're just getting a
make-over. 1, for one, think it is long overdue. Schools of the twenty-first century
will have to equip students with the skills they need to be successful beyond high
school. This room will soon house serious media equipment .. .*

“But what about the books?” interrupted Brina.

“Now, Brina,” Lynnette said, putting her hand firmly on Brina’s shoulder to
show who was in command, “as you well know, no book will be thrown out. In-
stead, they will all be reallocated to various classrooms throughout the building.
After all, books belong in the hands of children, not hidden away on some dusty

library shelves.”

W
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Implications for Practice
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The Future Is Now
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be considered most valuable in the knowledge economy of the future. Schools were
being directed to place greater emphasis on core language, science, and mathemat-
ics and to make every effort to integrate technology into all aspects of the school.

Greenbriar had already begun moving in that direction, and the staff whole-
heartedly supported the Ministry’s initiative. Midway throu
the administration and staff had applied for a technology g
ed a substantial sum. The funds were to be used to devel
infrastructure to link the administrative,
the school, including all of its forms,
cafeteria purchases.

The grant enabled the school to outfit each classroom with an interactive
smartboard and to buy enough laptops for four class sets. All the wireless net-
working capabilities of the Internet were upgraded and audiovisual equipment
and document cameras were bought for teachers to share. Ricardo could see the
value of most of these purchases, particularly at the classroom and administra-
tion levels, but he remained troubled by the pending implementation of biomet-
ric scanning in the school cafeteria.

Greenbriar was to be the first in Canada to become a “cashless” school. The
program, already piloted in the United States, made some rather bold claims
about eliminating lunchroom bullying in the school. It was argued that without
cash being used to buy food from the cafeteria, bullies wouldn'’t be able to steal
money. In addition, the program offered reassurance to parents and caregivers

who might be worried that their children’s lunch money might get lost. As an
added bonus, there would be shorter line-ups since a fully automated lunchroom
would mean that staff wouldn’t have to waste time on cash transactions.

To enrol in the program, students would be asked to create a unique elec-
tronic thumbprint, which would be saved on the school server and linked to a
parent or caregiver’s account number. To load money onto the student’s account,
they would simply log on to the server with their own account number and pri-
vate password. Once the account was loaded with funds, a student would be able
to make purchases in the cafeteria by simply scanning his or her thumbprint
onto the biometric scanner. The system would perform the match, and the right
amount of money would be withdrawn from the family’s associated account.

For his part, Ricardo was appalled at the entire prospect of the cashless
school. He couldn’t get past his aversion to having fingerprints taken. He had
always associated fingerprints with images of criminalization and incarceration,
but at least when prints were made with paper and ink, they could be destroyed. It
was not so clear whether electronic fingerprints could ever be expunged from this
system. Although the school community was being assured that students’ prints
were being saved on secure servers, well-publicized breaches had shaken Ricar-
do’s confidence in the security of any electronic data. In fact, he had lots of ques-
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